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Since | don’t know much: about Armesican cultural background, | ofien
have no clue about what | read. ...| got stuck when it said something like, "get
up and watch Letterman. if Dawvea offends, switchto Leno,” | couldn 't understand
what they were talking about until my husband explained that Letterman and
Jay Lenowere midnight talk showr hosts, | don'twatch TV very often.., Maybe
[ shoiald from now on, | feed fike i [were familiae with the American Caltural
background, reading English would bea lot smocther [Sukycng, translated
into English from Korean){Chin, 1996. P. 77-78).

People who rezide in the United States know a ot aboot Jay Lena and
Davld Letterman, late night tetevisicon hosts. They are familiar with poputar
culture even If they are not-avid watchers of late night shows. However, ESLY
EFL learness reading in English often have difficulties undsrstanding references
bo personalities in various popular texts, not because of complexity of grarmrmar
or vocabulary but due to their unfamiliarity with socio-cultural aspects of the
Englizh material they read. it is also not unosual for ESL/EFL leamers (o
beileve that in order to read English they have to pay attention to grammar.
Keonmo, a Korean ESL/EFL student. shares how he interacts with an English
bent

| first distinguish a subject from a predicate in 2 sentence as my old
English tutor advised me when [ was a teenager. And it really works.... especially
when'| encounter a complicated sentehce structure, Once | identify a subject
and a predicate, | don't get confused, Also [ ey to keep track of the “verb” of
a sentence. The verb plays the most critical rele In terms of making meaning.
If I lose track of & verb, [ get frustrated|{Chin, 1996, p. 146.)

In our teaching experiences, it is common for ESL [ EFL readers 1o balieve
that while reading in their second language (L2} they nead ta be very careful
and accurate to get the “right” meaning, sinte there is 2 tendency to percejve
L2 as'a preblem rather than fooking at It a3 a resource {Ruiz. 1988), They
often believe that trouble in reading Is caused by their lack of knowledge
about the grammar and vocabulary of English. They rarely consider that what
they know about their reading in their first language can support their reading
and in the second language.

In this paper we explore the ways we work with adult ESL/EFL students
to berome consciously avware of their reading processes Inboth L1 and L2 In
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arder to develop thelr second language reading. We are university faculty and
reading researchers who have worked with hundreds of ESL/EFL students tor
many years. Because we want to understand the nature of the influence of
instructlonal strategles on reading development, we often collect the
interactions between ourselves and the readers and carefully analyze the
language used in our sessions, As we work directly with our students, we tape
record and transcribe the sassions. 50 we are able o reflact on the influence
of instruction on second language Teaming. CQur research has shown that
engaging readers in discussions about theirown reading process, the strategies
they use while they read and the caltural and lingulstic knowledge they bring
to their reading, helps them become more proficient readers. At the same
tirmre they corme to revalue themselves g3 readers.

I this article, we discuss the implications of the researchy we have done
an students with a wids range of language backgrounds, including Spanish
and English_ In this study our forus is on proficient adult Korean readers to
show that #ngaging readers in such reflective dialogue works for readers-in
many different orthographies. They were students in ESL classrooms in The
Center for English as a Second Language at the University of Arizona. In
these sesslons we share our knowledge about the reading process with our
students and help them explore and understand more about thelr own reading
i teelanguages. We call these interacilons ‘eritical dialogues™ because as wa
examine their r.eading. we dlso share what we believe about reading and help
the studernts bulld the congept of ownership abaut thelrown reading. 'We expiore
the power. telaticns-betwesan the author and the reader, We discuss language
variations ard language statas (Goodman, 20035

K. Goodman®s {1982, 1996; 2003 reading model that emphaszizes that
thiere is a universal reading process.within which readers use their background
knowiedge, reading strategies and the language cuelng systems {semantic,
syntactic, grapho-phonic as well as pragmatic cues) to constrisct meaning.
We use students’ miscues and their reading responses to show that reading is
not a simple process of decoding but it is complex sociopsychollguistic process
{Cales, 2000; McCiulllan, 1998).

Other scholars have made similar claims supporting the idea that

acadernic development, which includes reading, is ‘enhanced by haolistic
Instruction which values stedents’ experiences and incorporates them into
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thelr learning process (Bernhardt, 1991 Cumminsz,. F996; Freeman &
Freeman, 2000; Kutz & Roskelly, 1997 ). Our work is also informed by Carrell's
L1987 discusston of two tvpes of schematas. Content schemes refer to
background knowledge, which readers bring to a text while formal schemata
refersto formal, thetorical organizational strectures of texts.  Carrel]l (1987)
mdicatesthat L2 readers’ content schamata plays 8 more Important rofe than
formal schemata in reading comprehension.  Also, Smith (1988} and Hutz
{1991 ) interpret the reading process as cultural since readers rely on their
existing knowledge about the world outside the text to relate to texts they
read. This supports Krashen's (1996, 1998 beliafs about the Importance of
“comprebensible input™ in developing a second language. We discuss these
various ideas with our students In critlcal ways theough our dialogues.

The students in this study participated in cne-on-one sessions following
Retrospective Miscue Analysis {RMA) {Goodman & Marek, 1989, 1996} and
criticat dialogues to reflect onthemselves as ESL EFL readers and to considear
howr they uge their knowledgeand resources as languages usersin developing
their reading abilities. ‘We encourage the participants in our study to situate
themselves in the socio-cultural context of what they read and especially in
how they perceive themselves as readears.

We consider these dialogic sessions to be effective and engaging becauss
they are learner centered. Kutz {1991 ) states that dlalogques are Impartant in
establishing knowledge since they promote active leaming. According to Freire
{ 1998: Shor, 1987) through dialegues learners pose lssues and problems 10
reflect on thelr learning process in critical ways. Our students® self perceptions
about their reading in their first and second languages demonstrate how the
RMA sesslons and critical dialogues illuminate our students” voices in
discovering their strengths as readers.

The Korean readers we stidiad-almost all reported that in their scheoling
in Korea the focus on ESL/EFL reading was on English grammar. We also
hear this from ESL/EFL ntermational readaes frarm many countries. n addition,
these students repoart that their teachers rarely help them build backgréund

knowiadge ona tople prior fo reading about 1.
For the purpose of this article, we selact bad issuesof speclal concerm

to our readers which we ses as iImportant to ESL/EFL teaching and leaming
of reading: their self perceptions of themselves as readers and the cultural
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knowledge they need to read a renge of English texts, Inthe process of seif-
reflection, the participants In our study report that their lack of familiarity
with socio-cultural knowledge of the United States is problematic and dogs
not lead them to adequately comprehend texts. They also believe their
difficulties stem from ot being capable of applying their knowiedge of English
grammar and yocabulary to their reading of English, As we analyze our
dialegues, we discover that these ESL/EFL readers do not initiaily self reflect
on themselves as readers, nor are they consciously eware of their reading
sirengths in their first language and how they can use such strengths and
knowledge to develop reading in thisir second language.

Procedures: retrospective miscue analysis and critical
dialogues

Our erltleal dialogues involve humanistic and refledtlve teaching. Through
réader-centered sassions, the readers come to define themsslves as active
readers [n their second language as well as their first, This ngw view of their
reading ability begins o occur in three o four sessions. Students begin io
read not mersly 858 decoding process but as a transactional process with the
fercus on meaning making, The readers explore the (ssues of their L2 reading
critically with us as we share with them our views about the reading process
and the ways in which proficient readers engage with fexts. They become
aware of the power of their own interpretations informad by thelr cultural and
academic knowledge.

Retrospectlve Miscue Analysis (RMA) developed frem reading miscue
analysis research (Brown, Marek. & Goodman, 1996; Goodman, 1977
Cioodman and Marek (1989) stats that involving students In exploring the
ways in which their reading miscues reveal thelr search for meaning as they
read is cruclal in readers’ developlng a positive view of themselves as readers.
The authors have ressarched the use of RMA for more than 15 years with
readers of 2 range of ages, languages, abilities and backgrounds. Y. Goodman
(1998) documents how RMA sessions help readers revalue themselves since
readers explore their own reading process with their teachers and/or
researchers, and thus become consciously aware of their strengths. In this
study, the RMA research was conducted in English and Korean depending on
the eemmon language of the researcher and the student, ESL readers are
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mager to use English since one of the main objectives for voluntesring for the
RMA sessions is to improve their English. In addition critical dialogues have
been conducted in Spanish and sther languages when ali the participants are
proficient in those languages.

Critical dialogues include Interviews, questionnaires, think-aloud
protocals, follow-up discussions to help readers explore their own reading
processes. We keep a researcher’s journal to help support the information we
gather on the tape recorder and to use in our discussions. These critical
dialogues provide a2 way of highlighting the experience of readers and how
they constrict meaning of their experiences (Seldrman, 1991). When interviews
were conducted in Korean, the L1 of the students, the quotations were
transtated inte English. We find that regardless of the language used for
conducting the discussions, students and researchers find that the opportunities
to explore the issues of their L2 readings are supportive of their development
of reading In L2, Although the RMA and criical dialogues we report In this
pApPer are gne-on-one sessions, research has been done with small groups
with equally successful results (Costelio, 1992, 1980). Through our dialogues,
we come o understand, along with Gur ESL readers from different countries,
the importance of self-reflection on one’s own reading process in order o
revalue, understand and demystify the negative views that readers often
develop about themselves as readers (Gocdman, T998). With greater
confidence, the readers develop greater proficiency as readers.

Self perceptions of L2 readers

It is importank tooconsider both the L2 readers’ positive as well as negative
self-perceptions. The partigipants in our study had positive self-perceptions
as L1 readers, but not as L2 readers of English. Here is what Chang and
Sukyong told us abouot their L1 reading in response to guestions about how
they read in Rorean.

Ressarchars  Tall me about how your read in Korean?

Chang: It i3 kimd of natural In Karean, read a lot of cartoons,
comice 1o leam to read. | dosi't have any special frame oF
special fime just for reading...| don't have to changs
{anything) special, almost no problam, vecabdlary or no
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spacial problems.just read good Books in Korean

Sukyan: Koaean k= mydirat lienguege.. 2o what dio you sxpect? | st
tead on.what ever| rasd in Korean, i fiows naturally, and |
hardly getstuck, In cass | do, | can clarfy it basad on e
context mast of the times. 105 can, | don't carsand keep
goirdy becauze | know that the meaning will bs. avantually
made clear somataw[hin, 1 298, S

Thie ESL readers show their confidence in reading Forean. However, they
are ok conscicusly aware of thecomplexity of thelr reading process_Sukyong
and Chang were ooking at English reading as cifferent from their L1 reading
process, When they tafked about thelr L1 reading, they saw their reading
process as holistlc and natural. They transacted with the text by utilizing their
socio-cultural background. They know they tead to make sense. Sukyong
implied that reading in her L1 was a meaning construction process by stating,
“Ihnow that the meaning will be eventually made clear somehow.” On the
other hand, nelther of these readers initially had a very hofistic view of their
reading in L2. Here is what they told us considering thelr perceptions of reading
it1 English:

Researcher  What do you do when you read English?

Sukyang: IHeamed thal | showld identily & sulbject and & predicate in
each e=nfence to make reading easy...even now | sbick fo
that approach. Whatayer | nesd, espociaihy when §am stuck
on a complcaled sentance, firstof all, | divide & info a subjec
anc & pragdicate and [ aiss tend o parenihesize sdverblal
phragss and pud & dash belore a relatve clawss, . than |2an
i It pprmosd of the ime (Chin, 1928, p.75-T6).

Charg: | Sheauld shaose gocd materiai-and first | think . (what) | heve
1o do | have to choose which matariaf-and which books §
read becaise first, | dan't have much lime and (a8} difficult
ao {1t} must be right-for me ark ilhas o help e aksoincresss
yocabelany or sinicturs so the first problem iz which boak
and malerials ichoose (1o see) are right for me, | think it iz
VEFY imporant.

When Sukyong was talking about reading English, she was emphasizing
grammatical knowledge and the use of surtace features of English to deal
wlth challenging sentences. Her perception of English was being divarced
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from the meaning making process she used successfully in reading her tirst
language. Chang belleved that reading "good” books was necessary for him
to improve his English vocabulary as well as grammar. Chang stated that
exposure to good books was related to being a good reader inhis L1. Honarever,
when he talked about English ke was restricting his reading genre to specific
textbooks for EFL/ESL leamers in order to improve grammar as well as

vocabulary,

During the RMA session we use a tape recording of the students’ oral
reading to examine the students: miscues. By asking specific questions we
sxplore with the readers how thelr miscues reveal thelr knowledge of English,
the influences of Korean in this study and their growing understandings. We
encouraged the readers by asking constructive questions so that they reflect
on their language cueing systems, their reading process and strategies,
criticatty. Our critical dialogues include questions such as; Does your miscue
make senser Why of why not? (Semantlc cusing system) Is there any meaning
change? (Semantic cusing system ) Does the result of your miscue sound like
language? (Syntactic and grapho-phonic cuelng systemns} Should you have
correcied your miscue? What does the miscue reveal about your knowledge
about English ar your first language? (reading strategy use].

In the following example we discuas with Chang a miscug he produced
while he was reading the text “Follow Your Dream”™{Canfield & Hansen, 1995).
It provides an additicnal example of our discussion with these readers. The
reader was Instructed to read and retell the story which he had not read
previously. Chang read the whole text first orally without any help from the
researcher, then he was asked to retell the story. We tape-recorded his reading
and retelling to be able to retum to the reading and discuss his miscues. The
excerpt from the text begins on page two, line 26 and ends with line 29 on the
same page. Chang and the researcher are discussing his substitution miscue
el “came” for "camp”.

(225 The best part of the
0227 mlony ls thet wo aummens aga that same school- came

G223 leaches braught 30 kids o camp out on my ranch
0229 g week

Fesearchar Doss your miscus makes sense?
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Chang: Because “came ouf” the sound i very similar thiz one, and
ane mare thing usually /pf sound you [ust kesp and donl
geund ool much, so meybe | karmed it not perfecily.

initlally, Chang was focusing heavily on “language torm” and
“correctness” of pronunciation and overiooking his meaning maxking process.
He was analyzing why he came to make the mlscue “came out” for “camp
out”, and his analysls was that his poor articulation caused him to make the
miscue. He even went on to s2y that when a word ends with /p/, it Is-a difficuit
sound 1o pronounce. We encouraged Chang to explore his miscus further.

Researcher;  S$hould you have corrected your miscue?

Chang: "camp out” | reducedfhis sound {refermng bo thedpd In carmp],
ard kind of "carma aut™.Maybe | reduced the sound.”.“camp
cail”, “came out”... "came out” and “came owl” | think first 3
mute [refering 1o the sound /p/ of camp} and second | think
alen, camp oul kindof meaning..Jt s eimilar,

Initially, Chang tried to analyze the miscue by looking at his oral
performance. However, in the course of the critical dialogue, he realized that
his miscue was actually making sense:

Researcher:  |ethers any meaning change?

Chang: if maybe It i3 "camp ouf” they come here and then bulld Some:
tant, camping kind of mare of this, bul It doeen't maiter
because in this case, 30 kids came out to tha hosse ranch
and natraliy it & kind of a shoer trip, we can imagine:

Through the conversations we had during the RMA session, Chang was
able to recognize that the miscus was sermanticaily acceptable, and he came
to accept the miscue as an appropriate reading strategy considering [ts
semantic acceptability. Over time. Chang began to understand that his miscue
reflacted his language knowladge and was a resource 1o help him continuously
develop his second language literacy.

At first both Sukyong and Chang seemed to overemphasize the
convention of English usage while they seemed to not pay attention to thelr
personal interpretative use of Engilsh. However, by engaging in & critical
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dialague, the students began to reflect on their personal invention of the
language. We helped themn explore what they knew as they read and how

ey were using their knowladge toocomprahend.

During cur interactions, we support the readers to see how their miscues
ared Utiderstandings revéal thelr knowledge of English granimar bBut at the
same time involve their focus on meaning making. We share with them how
we read in similarways and the Kinds of miscues we make, Suchdiscussions
lead the readers not only to revalue themselves as readers but also to become
rore comfortable and confident reading in their second language.

Academic reading and popular reading

ESL/EFL readers, including our ESL students, discuss the value they place
on the impartance of academic readicg. They study Erglish mainly to pass
exams that test thelr conventional Knowledge of English. For the most part,
their view of schooling is influencing their purpose for L2 learning. To a lesser
degree, the readers we work with also feet the need and deslre to be able to
comprehend popular readings, including newspapers and magazines, yet these
materials-are perceived a3 quite complicated as weil as chalienglng. Their
difficulties’ come from the fack of connection the students have to the socio-
cultural background Enowledge they need to understand theaic L2 Also the
Korean readers told us that they had very few opportunities to read & wide
varlety of authentic English texts in Karea: There, students mainly read
textbooks with English grammar lessons and exerclses since the main purposs
for studying 15 to pass English exams. We explored the issue of the importance
of socio-cultural aspects of reading with our students, For the most part, the
readers did pot valus thelr weaith of =xperisnce with reading and theic cun
popular culture, which they can use as a basis on which to develop their

English reading.

Zur readers stated that newspapers and news magazines were some -of
the hardest readings due to thelr [ack of knowledge of soclo-cultural
Inforrmation. I Koréa, a oumber of specialized courses are offered at a number
of universities in the English departments {also through private Engllsh
language institutes) that focus only on reading newspapers and news
magazines, This |z bacauss thesa are thought of as very difficalt genres to
tackle. It is interesting to note that even though the Horean students admit
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shat Time and Newsiveek magazines are very difficult to read, they are still
popular among the students and they express their interest and motlvation to
read and understand them.

The opening guote {see above) explains how Sukyong struggled to
transact with culturally specific texts as an ESL learner in the (1.5. Through
the encaunters with aothentic texts, in this case newspapers, Suleyong felt
that It would be helpfisl If she were more familiar with American culture by
watching TV rore ofter. In regards to reading newspapers, the participants
in this study refiected on popular feadings as follows:

Aegearchar:  What do you do when youo ane reading newspapsrs?

Chang: NMany parts..| just skip because a0 many words or topic(s; |
don't know or can't understand. | don't know aboulthe way
of Americans think or-act sz it is hard fo enderstand
newrspapers for msn.

Recearchar  Tell me more absauf your reading of Time magazine?

ArurTi: In eroder to comprehand Time magazins. | should know slang
and uncommen vocbulany, and o 1o of hat, | need to have
background knowledye in almost every area, such as politics,
history, litarajure, economics and even the bible, stc. Bul
ynforiumately | don't; (Chin, 1886, p182)

By being engaged in critical dialogues about their reading and ways to
access the background knowledge they nesded, our ESL readers explored
thelr concerns about their academic as well as popular readings. Through the
interviews we wers able to come to realize what knowledge about their hoime
cultures they were able ta bring to their reading In English. We helped them
understand that watching television. conversing with Americans, and asking
questions about what they were reading were all helpful in their developing
greater expertiss in their English reading. Through this research; Wwe found
the irnportance of implernenting authentic texts. The use of authentic materials
which are sasler to access in the (.5. context, help our students realize the
importance of reading materlals beyond text books, These days. variely of
authentic reading materials are becoming more readily available on [nternat
to use anywhere in the world, We also discuss the ways in whigh non reading
experiences with varied cultural experlences aid in understanding popuiar
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written materials, Also, as teachers, we had the opportunity to learm about
the anxisties our students had that often impede their reading development.
We gained inslght into their views about the reading process and we learned
mare about the sorig-cultural nature of reading from our ESL/EFL stiedents.
\We were then ahle to respend to such anxieties with supportive strategies.

Readers’ self perceptions after our critical dialogues

Through our dialogues with our L2 readers. over time {(after twi or thres
sessions) the ESL students started to perceive their L2 reading strategies as
bring mere similar to what they had toldus about thelr L1 reading strategies,

Ressarchar,  What do you think 2bout your English reading now?

Jinfyuic Beading English is basically to comprehend what you read,
if ywou Are good et comprafending what you read In Korean,
wou will 2lso b better able to cormprehend whal you read in
any oiher language (Chin, 1996, p. 111),

Chang: Before, | nevar heard sbout miscues and it is positive. Ard for
me It |8 2 new idea and & i3 fresh and | fhink thay have some
kind of.... first some pronunclation; new vodabulary, or

sometimes | know the meaning but 1 can feel the words. Story
fsn'Lanhy corring from feed, Come from: our. comss frorn e Bengs
we know or baligve, mesaning of the same slory ig dlflaran

becauss many diferant countrios and many diierant cultures

As a result of our dialogues, the participants In this study were abls 1o
reflect on and look at themselves as readers critically. They also realized that
their reading process in L2 13 not so different from their L1 reading process.
The more aware of the reading process they became the more they realized
the Importance of developing greater knowledge about L2 socle-cultural
knowledge within the 12 context. rather than pricritizing grammar and
vocabulary, They were able (o articulate no matter what they read, their
purpose is to construct meaning {Goodman, 19595, 19598).

Conclusions

Fram our analysis of our conversations about reading with our students, we
conclude that the following instructional strategles:
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1} gathering information about the students” perceptions of themselves
as readers; 2)exploring with the students how thelr views impact their reading
ability; 3} helping readers to demysiify the idea that L2 reading |a more complex
and something totally different from L 154} helping readers find resources in
addition to reading inorder to build background and experiences to anderskand
L2 popular culture texts; 5) helping studerits understand that reading difficuity
is based on connecting to content schemata mote than to formal schemata
(Carrell, 1987); 6) sharing what we believe about the reading process by
reflecting on our reading process and the miscues we make, We flnd that
regardless of the language used for the instruction {whether in students' L1 or
L2}, the discourses concerning reading with our students are engaging and
constructive.

In the future, we plan to dialogue more specifically with our students
about How teackers help readers develop stronger backgrounds on socio-
cultural information related to the L2 in both the L1 setting as well asinthe L2
setting, We encourage the readers of this article to do the same.

Readess in many ESL/EFL settings are Instructed to see reading as a
passlve and transmisslon process. Often they were conditioned to approach
reading from the perspective that careful analysis of surface text features can
help them become better readers, rather that considering reading 83 a process
of making sense, which is what they do in their first language. According o
Freire's [1998) ideclogy. & dislogic as weil a3 a problem posing nature is
crucial for learners to become aware of what it means to be actively engaged
with the soclal contéxt. Reading is not merely reading words but Involves
reading the world and bringing that world into our reading (Freire & Macedo,
1987}, Through our critical dislogues, we support ESL/EFL readers to be
active in their swn reading, to be aware of the strengths and resources of thelr
knewledge and literacy in thelr first language.

The ESL/EFL students we have worked with became actively engaged
In relearning, rediscovering and revaluing the dynamic and fuid nature of
reading in & second language through our “critical dialogues’,

We support them as they explore their own reading process In their
first and second languages, and t-::-_g-eﬂ‘ser dizcover its transactional nature,
Also, the sessions create critical teaching and learming moments {Y. Goodman,
1996, 2003}, We engourage students to inguire Inte what they do as readers
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help them understand their own reasgps for making miscues and how
their miscues help them becorne more knowledgeable about their reading,
and language in general, by raising their Intultive language knowledge to a
conscious level (Y. Goodman, 2003), We help them answer their questions as
they Interrogate the materials they are reading. In the process of Interaction
through critical dialogues, the readers came to consider reading a3
smancipatery instruction and to look at their literacy moare critically.

Al the same time we learmed from our ESL students that their academnic
experiences which include with a range of authentic texts. help themn change
their perceptions about reading In English and about themselves as readers.
Together with our students, we come 16 understand that being successful in
understanding both academic as well as popular readings takes more than
competence with grammatical structures arid vocabulary. We understand the
context itseif leads to conceptualizing surface features of language in a critical
way and to focus transactions with the text as a meaning making process.
Critical dialogues provide many opportunities for students to discover their
own knowledge about language and the reading process and to value their
own knowledge, language experiences and backgrounds. Al the same time,
by listening carefully to students’ voice teachers and researchers develop
ways to reconsider our understandings about curriculum as well as our roles
85 educators.
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