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Abstract

This Brticle daseribes Sest ard secoe orade® chiden' wiiting and focuses on the use of puncluation &%
iy develop awaraness of the orhographic leatumes af feuis. This gxploraiory sbody was carned ool wish 2
group of first and second prade biinguel children i 2 stho f Tuczrn, Artpona. Qur rasearch peojacl focised
on abesrving the pracess bifngual childeen followed when writing the saary of Caparugila Raja to analyze ihe
corsant ol 1k s in fha dfferent spisndas of thelr stories and the Lseof punchastian srount ciipgué and
rigmalies. The findings show that tha majanly of chlErenwara awans af tha uss ol punciuation marks in their
wriling. Wia dound a dimel riaton batwasn punciuation and he use of diatogue (irdirect spagch] in chidmen
bexte. Chidran used additional (syniactic and lexical) forms in thelr texts that demonsirate thal fuey know the
uga of diract spmech: Chikdran's taxis exhibited vary fithe use of punctuation in halr narmatives: Tey oy used
paricd and capis lefars

Key words: childres's baliteracy process, puscsuation in chidren's taste, writing developmeant in bilingue
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Rasumen

Fasa ariiculy descritie el proceso de eciiLIe da s e prmer ¥ segudo Oraco par enlocama en g
ua que hacen da lns Sgnoe de puniuacion Coma Camatenistica duncamantal o los testos escrtas. Elanssante
gahydio axplardlero fue desarmilade oo un grupn oe nifiog bilingles de primer ! saqurds: grada en-ung
escusia n Tucat Arizona, Mussts investipacicn estuv endocacs en la ebssrvaciin ol procesc de escritur
de riFios blinooes cusnd 56 63 pidid gue ascribieran la nistoria de Capenuts Fgi, Analizamas 2 conlerico
da In historia &0 los difererées enisodios y o 150 cue los nifics higenn o los signos de punbiacon en &l
cFalnia0 y enla namacxin, Los halazpos muastian due la mayora de nifios an nuasim el el fuamon consGinies
dal uae da los signos de puntuaciin an su escilre. Encontramos oanelacion dinscta enira el uso de S0N0E
da puntuacidn y la preaencls de dialogn én los fexios Gserilos par las nifos. Les nifiog usamn formas adcionales
{siticticas v scas) para mostras e conocan 8l use g discunsn dracle &n Sus tetos. En S04 Namacionas
e Afine masimsn DOCD Usa 08 signos de Duntuasn tales come ef punko 188 maylisculas

Palabras claves: procesns da lapinescriurs en nios biingDes; la pursaackinen ios beaas die S rN0E,
desarmalo de esoriurs en cordarios bilnghes,
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1 El ceatentdy de sste artzule fus preseniads coma ponencia por una de las autoras én 2l
Sagundo Simposio sohre Bilinglisme y educacion Bilingoe en la Universidad del Yalke en
Call, Colombia en Septiembre de 2002

2 The classrooms that fncluds childeen frony first and spoond grade are part of the multigrads,
rrultizge structure of spme clagsrooms in sehaals in The dnited States. i these classrooms
tmachers address the cusricular contents of each grade level according to the learning reads
of zEudents.
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Introduction

Children writing development in Spanish and in English has been traditionally
considered a difficult or problematic process to address by school tedchers in
their pedagoglcal practice. It may be du# 1o the beliefs that teachers hold
regarding the zcquisition of twa languages simultanecusly by children. This
exploratory study on bilingual children use of punctuation deplcts the work
children do when writing as a regular practice in a bilingual teacher's classroom
In Tucsan, Arzona.

Sirnifar work that promotes the development of readers and writers: in
two languages has been carried out in public schocls in Begeta by Claviio
and Tomes { 1998), with third grade children native speakers of Spanish writing
in English as a foreign language. Their language development as readers and
writers in both Spanish and English was registered and analyzed to iflustrate
children language development in a literate environment that provides
eppoartunities for children to become readers and writers in the two languages.

Additionally, Rulz, {2004), carried cut research to observe the process
that second grade children developed as writers of stories, messages and
reports in-a private school setting, and Clavijo and GQuintana (2003) developed
a study to register how language teachers and children, at all educaticnal
levels, became writers of hyperstorles® in English and in Spanish.

The studies mentioned above contribute to <ontextualize the discussion
about children development of punctuation by comparing the need that both
populations of children in Tucson, Arizona and In Bogoté, Colombia have of
becoming readers and writers in two languages. This educational need that
all learners have of becoming litsrate can be addressed by schoaol teachers
wha #re readers amd writers themselves inkerested in providing rich ierate
environments with many apporiunities for children to interact with print In
different wavs and to connect meaningful iiteracy axperlences from home

arvd school;

3 Hyparstories are defined as the texts writben by students thet may include audio, text. graphics,
anddor video: Students” Tarratives are characterized by the connections that sachoneof the
components of the stary (or narmative] kag with other components. othe eleciroms format
Lhese conmections arg celled hyperiink=.
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Context for the study

This exploratory study on bilingual children use of purciuation was motivated
by our interest to-explare how different or similar the writing of bilingual
children could be from the writing of monolingual children. Our research
“nterest was nurtured by the reading of Ferreiro et. al, {1996) book Caperuciia
Roja aprende a escribir: estudios psicolinguisticos comparalivos en lres
lenguas. It generated an academic dialogues around physical aspects of texts
writtery by children such as ségmentation. repetition, prthography and
punciuation.

Thiss, oir study replicated Ferreiro's work done to explore the use of
punctuation by children natlve speakers of Spanish, Italian and Portuguess
ina different context. As mentlonad before, we were interested in obsearvirg
how bilingual children were learning the arthographic system of Spanlsh
and how they used it In their writing.

Owr research approach was concentrated on the clase observation of
childran writing of the story of Littie Red Ridding Hood In Spanish i order to
document it and study the sccurrence of punctda!jm in thair texts as one of
the aspects studied by Ferrairo el.al.

Setting

The physical context in which the study was developed was 2 public school
in Tucson, Arlzona located In the southeast part of the city. The bilingual
communlty in Tucsot recognizes the =chool as using Innovative methods
for teaching menolingual and Bilingual children and considers that although
the edication pollicies changed for all the schools in the state of Arizona
since 2000% the teachers in this schoal still value the multicattoral and
bicultural richness Inherent to learning and speaking more than one language.

The school possesses important didactic rescurces for the developrment
of reading and writing programs, arts, and music, The school also has a
library with an extensive collection of books in English and in Spanigh, About

4 - Proposition 203 elimingted most bilingual programs in the State of Arizona. The readers
can refer to web page httpyfourworld compuserve. com homepages) JWCRAWE ORDy a1
unz b for ferther reading.
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2,500 bocks circulate monthly for an average of eight books per child,
Thie figures indicate the high literacy practices related to reading books and
meaningful writing activities that children in the schoal have that may benefit
thelr reading and writing development

Having described the context of the school and the type of literacy
practices children experienced as part of their learning, we want to describe
the participants and alse to illustrate the steps followed in the visit to the
classronm:

Participants

The sludents

In the bilingual classraem we visited there were twenty students, Mine wers
second graders and eleven first graders, Out of the twenty students, there
were eleven girls and nine boys. Ten of them were predominantly speakers of
Spanish and the other ten spoke English as their predominant language.

The rezearchers

During the semester that the study was developed (Spring, 1998} we were
doctoral students | the program on Language, Reading and Culture of the
Schaal of Education at the University of Arizona. This exploratory study was
part of an advanced |lteracy course directed by Dr. Kenneth 5. Goodman as
one of our professors.

The three researchers &re Bilingual, fluent speakers of Spanish and English
with previgus teaching experiences In public and private schools and
universities in cur countries, Ann Freeman is North American; native speaker
of English and Auent in reading, speaking and writing in Spanish. Andrea
Garcia Obregon is Mexican, equally fluent in both Spanish and English, Amparo
Clavijo Olarte s Cofombian, alse fluent in both languages.

The Teacher

The bilingual first-second grade teacher is North Ametican and she had been
teaching primary school children for many years in the State of Arizona. W
rnet herin one of our graduate classes at The University of Arizona slnce she
had been doing academic work and publications with our professers, doctors
Fennath and Yetts Goodman for several years.

Lpwvmece Ded Al Francseen doe do Lakion
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Procedures for data collection and analysis

As researchers we spent one full day in the classroom with the students and
aeveral sessions with the teacher to share our understandings about the data
collacted and to abtain additional information related to the regular classroom
learning and teaching dynarnics and insights about the bilingual program. A3
= research group we met several times during the week for three months to
analyze the data and to write the paper with the final results,

The initial steps included gaining access to the bilingual elassroom
through the contact with the bilingual teacher at the University, propasing to
her the writing actlvity with her class, meetlhg to share our evolving
understandings of Ferreiro et.al {1996 book Caperucita Roja aprende & escribir
and constructing the research questions that would direct our study.

Opce the teacher agreed to have us develop the project in her class, her
students were Invited to participate n it by writing the story of Caperucita
Rgja. During all the classroom and research achyities the teachers was very
friendly and helpful to us and to the children. She intraduced us to her class
and helped us become familiar with her classroom physical and learning
environment, When explaining the activity to the children she placed special
emphasis on their ability to write in any of the two languages they know 1o
shaw their competences as bilingual childrem.

After her introductory explanation to the students, we devoted our time
to chsarve children process of writing for the wheole class session. Although
the stiydents were asked to write their storfes individually, as we maved through
the roorm we observed they naturally began constructing their texts through
snclal interactions, We could ses collaboration amaong students who seated at
the same table:

As the writing went on, students moved freely through the room seeking
feedback from their peers and the adults in the classroom. While students
were seeking assistance with their content and spelling, English speaking
children sought the assistance of Spanish speakers for transtation.

Onee the students were finished writing we collected their pieces and
asked g few of the children to read to us for transcription of their text. We then
made photecoples of the written samples and left the school to starl rea ding
and analyzing the data as a groug. Prior to reading the children’s samples we

Coboiman Appied Lingiiglics Joumal
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made a list of the aspects of their writing we wanted to analyze. A list of
five aspects resulted from our talking but it later had to reduced 1o two aspects

only to be able to look at them in depth.

We decided to analyze the children’s writing by looking at the content
and the punctustion used In their storfes. Our analysls was guided by an
article by Ferreiro & Fucchermaglio (1996) whe analyzed the wriling of the
story of Capeructta Roja by Spanish speaking children as part of a preliminary
study for their book. They classified eight eplsodes In the story and looked at
punctuation as present In dialogue {qusted speech) vs, narmative (See Table
1}, Their criterla seemed appropriste 1o Us 30 OUr Next step was to write the
guestions we wanted to address In our study.

Epizode & Tile

Episode 1 Presentation of the mam characher

Epiaods 2 Littie Red Riding hood ts asked to go to her grandmather's house
Epiacsde '3 Little Red Riding hood goes indo the woods

Episoda £ Littie Frad Hldlngi hood mests the wol!

Episnda 5 | Tha woll ges to the grandmaother's house .

Episode & Litihe Red Riding Hood i% in the grandmothers house (canonical
diakague)
Episoda 7 Arrival of 1 hiintae (of similary and golwlion

Epicode & | Conclusion

Tahle. 1. En.‘.ngpr.i:aij.cn of the main epiades of the sory [Ferreine & Tuccermaglio, 1596)

We aim at responding the following research questions:

Which characteristics emerged In bilingual ehildren’s writing of the
story of Caperuciia Roja?

How are they different or similar from the writing of monslingual
Spanish speakers?

Are there any graphic/visual features in the writing of bilingual first/
second graders that shows awareness of punctuation?

Lindveredotad Desirlal Franascs Joss de Caidoy
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How do these writers distribute punctuation marks in thelr texts {narrative
and quoted speech) throughout the stary?

Befare establishing our criteria for the selectlon of the storles, we read
and transcribed the stories together. As we did this, we classified the stories
sccording to language by color coding the transcriptions. We found texts that
wera written solely in Spanish, texts written only In English and bitingual texts.

Spanish Text

Erglish Text 1

Bilimgual Text T
E Tatal 20

Table 2. Lanpuapas shugdents used fowrile e siory of Capenicia Rog,

Billngual texts were characterized by the presence of both Spanish and
English. There were various combinations of thése two languages. Some
students began to write in Spanish, but included some vocabulary words in
English. Other bilingual texts began with Spanlsh, and then switched
completely to English. It is interesting to note here that within the bilingual
and Spanish texts we found that several students used grammar and syntax
of English with Spanish vocabulary.

Onee having organized the texts by language, we decided to Identify the
surmber of eplsades in the storles (See appendix 1). Because we wers wirking
with younger children than those in the study done by Ferreiro and
Fucchermagila [1996), we decided that we would have enough information
to wark with if the storles we included had more than two episodes in them
because wa considered that we could abserve punetuation in two episodes,

From the twenty writing samples collected, only five of them did not
meet the eriterla aforementioned. OF these five samples; four of them were
produced by first grade students (thres English dominant, and one Spanish
dorninant). The fifth was the writing of an English dominant second grader,
who struggled for & long time trying to write his story in Spanish before
switching to English, Time was an important factor for him becayse from his

Colombias Appiad Lingisiis Joumal | el
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writing we could tell that he knew the story and could have written mare if
only-he'had been'given more tiams.,

Data analysis

Cuwr remaining data analysis is based on the 15 written samples which met
the established criteria, 'We started by looking for quoted speechin relaticnship
to the eplsodes. We assumed that we would find quoted speech within episodes
2.4 6 and T, where more than one character was Involved in the scene. This is
confirmed with gur data in graphic 1. Our finding is consistent with Ferreiro
and Zucchermaglio’s hypothesis that the majority of guated speech s found
in theses four eplsodes. Ferrelno and Zucchermaglio {1996), described quoted
speach as “a dizlogic form in which the speakers alternate” In the text (p.1749}.
We adopted that same concept for our analysis.
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Graphic 1. Distribation of quoted speech In siary epsodes

As we identified guoted speech throughout the episodes of the story, we
discoverad that these ateas had the most evident use of punchuation. This
confirmed what Ferreirorand Zucchermaglio { 1996) mentioned about the earky
use of punciuation marks within texts,

We found that nine cut of fifteen children used quoted speech in their
texts when writing theic story of Caperucifa Roja. The remaining £ix children
in our sample did not use any type of dialogic form in thelr texts,

o L =
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OUOTED SPEECH IM THE TEXTS HUMBEROF TE'LT‘:
Presance of quoted speech
Absence of guoted spesch ' 5] |
| Total 15

Toble 3. Ose of quoted speech in the texts.

As we stated earller, the children we worked with were younger than those
described in the Ferreiro and Zucchermaglio (1996), stucy, so we considerad
that thelr punctuation development would not be as far along. Furthermore,
what we counted as guoted speech when analyzing their texts did not always
include traditional punciuation marks. Children like April and Sandy”, used
quoted speech evident in the syntactic arganization of their texts without using
punctuation marks to denote it. We considered their use of quoted speech
beraise their text organization tells about their awareness of using guoted
speach. However, they still do not know how to represent the marks visually
{graphically) in the text. The following excerpls serve a3 examples:

April: Un dija la mama de capesita rofa le dijo levals esias enpAnadas
a I3 pass de v abugels ¥ no les dDIEsE 3 S5lranos.

Ona day Little Red Riding Hood's mother said take inese
ampanadas 19 your grandmoiner's house and don't talk 1o
BiTEnTS.

Sandy:  Un dia Ja mama de capsrusita rofa ls dijo a caparucita roja ligvais
& lu Abuslita eslas galetas s30rofs.

Omna day Lile Bad Alding Hood's maother fokd Little Red Riding
Hood tzke fo your gandmother these deliclous cookies.

Although neither April nor Sandy use quotation marks to purctuate these
secticns of dialogue, it is clear that the characters in their story are speaking.

5 The nares of children used in this study are psaudonyms 1o protect Lhe identify &f
participants.
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One form to represent dialogue in their texts was the use of imperative
forms such as take to your grandmother thess delicious cookies,

I addition to the useof the imperative as a way to Indicate quoted spaech,
another fexical solution used by these students was the use of turn-taking to
indicate which character was speaking. This is illustrated In episode B of
Mariana's text:

Karans; Arueita ce grande esta fu stomags, Porce & comido-mucha.

Abiiaiita ce grands esta tu ojos. Paraver alic Ge grande ¢5ia
tu dientes Para comearis & .

[Grandmother what big stomach you have, Becauss | have
eaien a lot. Grandmother what big eyes you have. To See
vou, What big tesih you have Tooaal yoil.]

Mot only does Mariana use turt taking in this episode, but she also uses
perdods. In all but the last exchange between Little Red Riding Hood and the
wolf shown here, there is 2 period separating esch character's speech. In the
case where she did not Insert & period, she began the "To eai you.” with a
capital lstter

Some students, such as Daniel, did use traditional quetation marks when
writing quoted speech.

Danial: “caporojo adonde' bas” U me nand casa’

[Little Aed Aiding Hood where are you going?* “To my
grandmother’s house]

Although Daniel does not use a question mark nor & perlod, his quotation
marks clearly show a distinction between the two character s speech, Another
very interesting use of punctuation used by Danlel throughout his story was
his inwention of “Tu", He uses It In sentences which inciude possessives.
Clearly, this graphic representation demonstrates how the knowledge of both
English and Spanish grammar interact in the process of becoming bilingual.

Conclusions

By revisiting our initial four questions, we are able to describe the conclusions
of this study:

E‘.-,_—'E Urbwersdiad Distied Feaseiacs) Josd o Dabtas
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Chrestion 12 which characteristics emerged in bilingual chifdren’s writing
of Caperucita Roja in Spanish?

Some of the characteristics of the process-of writing the story of
Caperucifa Raja, were related to the ténsions experienced by some students
when confrontéd to put their thought down in Spanish. In our examination of

the written prodicts, [Ewas clear thatwe wens working with 2 Bllingual group
i thal the presence of both Spanish-and English was displaved i their work,

Chiestion 2; How are they differeant or similar to the writing of menadingual
Spanish speakars?

The mooolingual Seandsn speakers: I Sur study did not Bave to choose
between the graphic and orthographic systems of the two languages as they
set out o write their story. Regardless of their first language. or their languags
used townbe their texts, we can say that most children in our study are in the
process of internalizing the notion of punctuation. Further observation is
necessary to determine how children deal with their developing concepts of
punciuation.

We can alzo speculate that the children we workad with in this study had
morecontact with printand books thar the manolingual students in the aclginal
study, Because both the school and the classroom have libraries with an
gburndance of books, we know that the students we worked with bad a great
deal of access to literature as a source for learning-

Cuestion 3. Are there any graphic/visual features in the writing of bifingual
first/second graders that show awareness of punctuation?

Clearly the majority of the students in our study were becoming
Increasingly aware of punctuation. Several stories included the use of periods,
capial istbers and spacing. Inone of them the use of apostrophe was evident.
A few students wsed an asterisk to indicate that they were moving from Spanish
into’ English in their writing. When told that their writing time was over, one
student quickly added a question mark to the end of her story to indicate that
she had not finished.

Cuestion 4. How do these writers distribute punctuation marks in their
Texts (marrative and quoted sp2ech) throughout the story?

We found 2 direct correlation between the use of punctuation and the
presefce of quated speech. Therefore, we belleve that the students who

Colomblan appbed Lingsshiss Joumal S i
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included some time of punctuation in their stories, are aware of the dialegle
function of guoted spesch, We alse know that there were additional forms
{syntactic and lexical) used by childran to show awareness of the use of quoted
speech in their texts.

implications for classroom teaching

One of the most striking cbservations we noted while watching the students’
writing process, was the Impertance of socialization in learning and deveioping
the notion of punctuztion. Mot enly did we observe students helping each
otherat Hhesir tables. but we also encountered pairs of students who were later
told, conalstently fo work together. We abserved two dyads, Mariana and Jean,
and Daniel and Victor, Vigotsky's (1978) idea of a zone of proximal
development was cleary Hlustrated in the billngual classroom. As the students
were engaged in social Interaction, they were able to push #ach other to
advance in their writing development.

Implications for preservice and inservice teacher education

Regarding the education of prospactive and experenced teachers we strongly
believe that field expeériences that kelp ralse teachers’ awareness of the
importance of observing and understanding to respect the process children
go through when learning te read and write In one or two languages should
become a key aspect in preservice and inservice teacher education,

Teaching teachers how to become Kid watchers is yet another avenue to
make practitioners aware of the multipie classrooms situations that develop
as children learn to learn. The basic assumption in kidwatching for Yetta
Goodman { 19958] is that development of languags i3 & natural process in all
human beings. She explores two Important guestions through Kidwatching:
(1) what evidence Is there that language development is taking place? and
{2} when a child produces sornething unexpected, what does it tell the teacher
about the ¢hild’s knowledge of language?” {p.214).

Goodman’s Invitation ke observe the teaching and learning processes
carefully and to search for evidences of language development in classiooms
by observing kids use language meaningfully, contributes to establish the
link between practice and research. Inthis regards, Freeman (1998 considers

et Lniersiait Diirlsl Franescosbosd s Carts
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that both teaching and researching have commaon aims. Thus, it is necessary
for teaching and researching to converge since both are concemed with
precesses of bullding knewledge.

Furthermore, we conslder that it |3 necessary to continue expanding
teachers” understanding in the fields of literacy and billteracy development
by bullding local knowledge that allows them to respond to the questions that
result from their teaching practicse, We belisve that classroom projects that
promete teacher collaboration may help raspond their daily inquiries and, at
the same Hme, lead to mnovations and frapsformations of traditional views
and practices that define reading and writing as difflcult or problematic
processes®, There is also an urgent need to view literacy as one of the
possibilities to empower students.as learners In all the areas of the cumicalum,
to motivate them to use their full potential to be able b partictpate [nall the
literacy events that schocls and the technologies of information and
commuunication offer therm daily.

Finally, this exploratory study of bilmgual children use of punctuation
aimed at raising teachers’ awareness aboul the need to support students’
writing development of the two [anguages being learned as teachers immerse
thrern in lots of reading and writing activities. Specifically, by observing carefully
the processes children foliow when acquiring the graphic and orthographic

systerns of a language.
Two-guestions emearge at the and of this stady that mmay guilde further

research:
How different Is the situation of writing development of bilingual children
in Colombiz from: that of Lilingualchildren o Tucson, Arlzona?

How do teacher education programs address the issue of students’ literacy
and billteracy development with preservice and inservice teachers from their
ownliteracy experiences?

6 Ciavije’s st.al (2004) article: “Teschers acting critically vpon the curriculum: inngvations
that transformed aching” describes the processes of Imavathon In the language and likeracy
currculum that fifty public school teachars carried oul in thelr schools In Bogeta, Colombia.
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Appendix 1
Analysis of texts according to episodes of the story
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