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Abstract
This paper presents a review of the literature on bilingual literacy in deaf and hearing-impaired students in Latin America, 
the United States, and Canada. The documents selected for this study included undergraduate and graduate thesis 
projects, governmental documents, and published academic articles. The review indicates that when deaf and hard-of-
hearing students learn a second language, it contributes to their professional, academic, and personal growth, enabling 
them to interact more effectively with people from diverse social and cultural backgrounds. However, the literature also 
highlights that deaf students face difficulties when entering the educational system, as there are not enough certified 
bilingual teachers in these countries to instruct this population in sign language. Additionally, the findings suggest that the 
role of parents is crucial in supporting the learning process of deaf students; thus, a close relationship between schools 
and families is essential to better assist students with hearing disabilities.
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R E S E A R C H  A R T I C L E S

Literacidad bilingüe entre estudiantes sordos 
y con dificultades auditivas: una revisión de 
literatura en EE. UU., Canadá y Colombia

Resumen
Este documento presenta una revisión de la literatura sobre la literacidad bilingüe en estudiantes sordos y con discapacidad 
auditiva en América Latina, EE. UU. y Canadá. Los documentos seleccionados para este estudio incluyeron proyectos de 
tesis de pregrado y posgrado, documentos gubernamentales y artículos académicos publicados. La revisión encontró que 
aprender un segundo idioma contribuye al crecimiento profesional, académico y personal de los estudiantes sordos y con 
dificultades auditivas, lo que les permite interactuar de manera más efectiva con personas de diversos contextos sociales 
y culturales. Sin embargo, esta revisión también revela que los estudiantes sordos enfrentan dificultades al ingresar al 
sistema educativo, ya que no hay suficientes docentes bilingües certificados en estos países para instruir a esta población 
en lengua de señas. Además, los hallazgos sugieren que el papel de los padres es crucial para apoyar el proceso de 
aprendizaje de los estudiantes sordos; por lo tanto, una relación cercana entre las escuelas y las familias es esencial para 
ayudar mejor a los estudiantes con discapacidades auditivas.

Palabras clave: educación bilingüe para sordos, literacidad bilingüe, discapacidad auditiva, desarrollo de la literacidad, 
lengua de señas



Bilingual Literacy Among Deaf and Hard-of-Hearing Students: A Literature Review in the USA, Canada, and Colombia

143
Velasquez, A. P. and Jaramillo, S. and Montoya, J. D.  (2025) • Colomb. Appl. Linguist. J. 

Printed ISSN 0123-4641 Online ISSN 2248-7085 • January - June 2025. Vol. 27 • Issue 1 pp. 141-154.

Introduction

As the world becomes increasingly interconnected, the ability to comprehend and communicate in different languages 
is vital in one’s personal life, academic, and professional scenarios. For deaf and hearing-impaired students, bilingual 
literacy, which is understood as being able to read and write in Sign language and spoken/written language in 
additional languages, becomes essential for their integration into academic and social environments, ultimately 
contributing to a better quality of life. In Latin America and North America, where diverse linguistic and cultural 
landscapes prevail, fostering bilingual literacy among these students is particularly important (Duque-Salazar et al., 
2024). However, achieving this goal presents several challenges. Within this context, inclusive education has become 
a central topic in educational discourse in recent years (Pérez Castro, 2022); thus, there is an interest in studying 
bilingual literacy practices in deaf and hearing-impaired students. However, there are some difficulties that they must 
overcome (Molina, 2020). This author states that in a language class this situation is even worse because teachers 
feel that they have the double responsibility of teaching not only sign language but also other languages. Evans 
(2004) mentions that “theory of second-language learning articulates how learners draw on one language to acquire 
another ‘’ (p. 17). McQuarrie and Parilla (2014) argue that effective bilingual practices among deaf and SHD (students 
with hearing disabilities) learners require both literacy and linguistic development across spoken, signed, and written 
languages. Similarly, Enns (2006) points out that in bilingual deaf students, “literacy is essential for success and an 
enhanced quality of life in our own society” (p. 7); nevertheless, most deaf students lack literacy skills, preventing 
them from attending school. (Enns & McQuarrie, 2021).  

In the case of Colombia, according to the National Administrative Department of Statistics (DANE, 2005), there 
are 455,718 individuals who are deaf or have a degree of hearing disability registered (DANE, 2005). Of these, 
11% are of school age, meaning they are between five and sixteen years old (INSOR4, 2020). Therefore, Usma 
Wilches (2009) underscores the necessity of implementing linguistic policies, including bilingual ones, and see 
how schools transform these policies to create scenarios of inclusion; that includes deaf and SHD. 

In order to provide a bilingual education model for deaf and hard-of-hearing (DHH) students, several pedagogical 
principles have emerged, one of which is bilingual literacy. Although integrating literacy into the process of second 
language acquisition in deaf education is complex—primarily due to a lack of instructional strategies and empirical 
research (Sousa, 2014; Macías, 2018)—many scholars recognize its educational relevance (Tomlinson, 2008; León 
Corredor & Calderon, 2010; Lissi et al., 2011; Swanwick, 2016; Scott, 2018). 

Recently, research in linguistics, psycholinguistics, and sociology has promoted a sociological conception based 
on the capacities of deaf individuals and SHD, introducing new pedagogical approaches that incorporate the use of 
Sign Language in the education of deaf and SHD children (Sánchez, 2009).  This is because Sign Language opens 
the doors of linguistic communication for the deaf person and writing provides another way of communication 
(Hiddinga & Crasborn, 2011; Domínguez, 2009). 

Despite the recognized benefits of bilingual education, many deaf and hearing-impaired learners face significant 
barriers that hinder their literacy development. These challenges include a lack of trained bilingual educators, limited 
access to resources, and societal misconceptions about the capabilities of deaf individuals. Research indicates that 
when provided with effective bilingual instruction, these students can achieve greater academic outcomes and social 
integration (Gonzalez-Reyes et al., 2021). 

According to the National Institute for the Deaf (INSOR, 2009), the educational policy established by Law 982 of 
2005 proposes a Unique Regulatory Information System for deaf students. This policy outlines actions to be carried 
out within a bilingual, bicultural framework for the deaf and SHD, with the intention of ensuring that students acquire, 
update, and enrich their proficiency in Colombian sign language, Spanish, and additional languages like English. 
This goal must be an ongoing purpose throughout all educational processes, and the necessary conditions must be 
fostered in every school environment—encompassing administrative, academic, written language, collaboration with 
parents, and shared experiences that contribute to this acquisition (Musyoka, 2021).

4 INSOR: Instituto Nacional para Sordos by its acronym in Spanish
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By embracing these objectives, we can promote equitable opportunities for all learners, ensuring that deaf 
and hearing-impaired students are empowered to thrive in a multilingual world. With this information in mind, the 
purpose of this paper is to review literature on bilingual deaf education and literacy in the USA, Canada, and Latin 
America. Therefore, this article aims at gaining insights into the current landscape of bilingual literacy practices 
for deaf individuals and students with hearing disabilities (SHD), focusing on sign language, Spanish, and English 
across the aforementioned countries. To achieve this, we examined 52 research documents, delving into their 
contents to uncover prevailing trends, identify existing gaps, and understand ongoing efforts in this topic. This 
exploration offered a comprehensive understanding of the current situation and laid the foundation for informed 
analysis and evaluation. Accordingly, this article begins with an explanation of the methods used to select and analyze 
the reviewed documents, followed by the results and conclusions drawn from the findings.

Method 

The present study is a literature review of information framed under a qualitative research paradigm, which follows 
the methodological route proposed by Diodato (2012). This methodological route includes the following steps: 
setting up the premises, identifying the concepts, searching for and gathering the documents from the databases and 
journals, criteria for selecting the documents, and evaluating the results and analysis.  

For setting up the premises, we considered the use of English and Spanish as the main languages to guide our 
search. The document accepted in this work were published articles, degree papers, graduate and undergraduate 
thesis, books, government documents and policies from the years 2003-2023. We included this time frame because 
we wanted to analyze the research tendencies during these ten years. Dianet, JSTOR, DSpace UTP, SciELO 
Latin America, Redalyc, ResearchGate, and Taylor & Francis, as well as journals such as Profile, HOW Journal, 
Colombian Applied Linguistics Journal, Oxford Academic, and Íkala. Additionally, we established key concepts to 
guide our search: literacy in deaf education, inclusive education for deaf people, second language learning for 
the deaf, and bilingual education for the deaf. 

To organize the information, we followed the ideas of García Peñalvo (2017) in which the author explains that 
in the review stage, it is pivotal to design an established criteria for choosing relevant literature, assessing quality, 
and exploring research (See table 1). In the reporting stage, we organized and presented the data from the selected 
studies in a systematic manner as it is stated by Siddaway et al. (2019).

Table 1. Criteria for filtering the documents  

Document’s title: __________________ Author’s name:______________ Type of document: ________________ 
Dimensions   Yes  No 

Primary and secondary research.      

Government documents.     

Addresses at least 2 concepts of the ones reviewed in this review      

Research with deaf people or SHD as participants.      

Documents that present specific results on second language learning for deaf and SHD.     

Research or documents developed in Canada, The USA, and Latin America

Research or documents published during 2003-2023

Source: Own design 

Finally, the results obtained in the search were evaluated in terms of their relevance and compatibility with 
this study. The documents that met most of the criteria established were gathered and analyzed (Siddaway et al., 
2019). After analyzing the results found in the search, a corpus of 52 research articles that were related to Bilingual 
deaf Education and Bilingual literacies for deaf students was compiled. 
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Results 

During the exploration of the databases and webpages, the concept of literacy in deaf education was found in 20 
articles on Dialnet, 459 on JSTOR, 757 on SciELO, and 427 on DSpace UTP. After narrowing the search to the 
United States, Canada, and Latin America, the results yielded 8 documents on Dialnet, 3 books on Oxford Academic, 
2 books on ResearchGate, 15 on JSTOR, 6 on SciELO, 1 on Redalyc, 1 on Taylor & Francis, and 3 on DSpace UTP. 
Regarding governmental documents, 6 were identified: 3 published by the Colombian Ministry of Education, 2 by 
INSOR, and 1 by UNESCO. Additionally, 4 books and 3 webpages were included in the findings.

From this search, it is possible to observe that even though bilingual education for deaf students has been studied 
in Latin America in terms of sign language and Spanish, while studies in relation to an additional language like 
English are still emerging. The corpus shows that 21 published articles in Latin America within the ten years in our 
area of interest are related the teaching and learning of sign language and Spanish, 8 documents published in Latin 
America are related to the teaching of sign language and an additional language: Spanish or English, 5 out of the 
6 governmental documents are about the teaching of Colombian sign language and Spanish, 3 thesis are about 
Colombian Sign Language and the teaching of English, 6 books and 7 articles about American Sign Language and 
English, and 3 webpages are general guidelines to work bilingually with deaf students. Table 2 displays the results 
discriminated by country. 

Table 2. Number of documents discriminated by country.  

Number of documents found  Type of document  Country 

3   Thesis Projects  Colombia 

7 Book  The USA 

1  Book  Canada 

1 Book Chile

1 Book Mexico

5  Governmental document  Colombia  

1  Governmental document  The USA 

2  Webpage  Colombia 

1  Webpage  The USA 

3 Article  Brazil 

11 Article  Colombia 

7 Article  The USA 

5 Article  Chile 

2  Article  Canada 

2 Article  Mexico 

Source: own design 

After the compilation of sources, six major themes were identified: literacy development process for deaf and SHD, 
bilingual deaf education and literacy, the role of sign language in bilingual deaf education, sociocultural implications 
of learning a second language for deaf and SHD, constraints in the educational system for the development of literacy 
in deaf and SHD, and what the educational system offers to deaf and SHD. 

Literacy development process for deaf and SHD 
One prominent topic was literacy development for deaf and SHD. According to the American University School 
of Education (2020), unlike the literacy process for hearing people, which is linked to sounds, the assumption of 
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the literacy process for deaf and SHD integrates the learning of a written language, Spanish in the Colombian 
context, as an additional language. Holzstein (2015) and Gonzalez-Reyes et al., (2021) mention that this implies 
knowing the letters, discovering how this language is organized, and learning how words are formed, highlighting 
the discrepancy between both processes. Booth (2019) argues that fingerspelling is a method that facilitates the 
literacy process among this population: “Children who use Sign language and fingerspelling develop written word 
forms. Fingerspelling is a method to represent the letters of the alphabet with the hands” (par. 8). In the same line of 
thoughts, Valencia-Mendez (2022) states that the literacy development process of deaf students involves a bicultural 
bilingual writing process; this cannot be measured with the same parameters used to assess the writing process of 
the hearing community.  

In similar terms, the research of Corina et al. (2014) coined the concept of “visual phonological awareness” (p. 
531). For the authors, all deaf children, from an early age, must be exposed to an enriched linguistic environment. 
Thus, Molina (2020) provides some recommendations for teaching languages to deaf students. One recommendation 
is related to training teachers in the development of literacy processes; particularly for teaching written Spanish and 
even a third language like English. Molina also mentions that it is paramount to include visual aids and playful activities 
for the teaching of languages to deaf and SHD; these enable them to easily progress in their literacy development. 
Furthermore, Molina’s study concludes that the use of Colombian Sign Language and parents’ guidance serve as a 
support to deaf and SHD’s Spanish and English literacy process.  

Herrera and Calderón (2019) also agreed upon the importance of different teaching practices to develop Spanish 
literacy among deaf and SHD populations. The findings demonstrate that the writing performance in the acquisition 
of a second language, in this case Spanish, is similar in hearing and deaf students in terms of common mistakes using 
prepositions and verb inflections. Nevertheless, the authors agreed that it is necessary to develop different strategies 
in the teaching of written Spanish to deaf students since sign language has its own syntactic, morphological, and 
grammatical features, without a literal transcription into a second language. 

Additionally, Mayer (2009) also focuses on the differences between hearing and deaf students when they learn 
a second language through literacy and the constraints that the deaf and SHD must deal with in this process. The 
author concluded that the fundamental and critical distinction between hearing and deaf second language (L2) 
literacy process relies on the differing levels of L2 conventional proficiency that have been acquired before they are 
required to use the L2 in more cognitively and linguistically demanding situations.  

Bilingual deaf education and literacy  
To understand the role of literacy in bilingual deaf education, it is necessary to know how literacy is involved in 
the process of learning an additional language. According to Navarro (2004), the integration of literacy helps 
language learners to improve their second language skills in terms of reading and writing since the more a student 
reads in a second language, the greater his/her ability to write in that language will be. In terms of bilingual deaf 
education, Salazar-Mateus (2018) agrees that the main tool to be used, by deaf and SHD students, in the learning 
process of an additional language should not be a spoken language; instead a written language rooted in their 
cultural background would be more beneficial. Lissi et al. (2012), in turn, present a similar perspective; their research 
underlines the role of literacy in bilingual deaf education. For the authors, the implementation of bilingual education 
contributes to the full development of deaf children and young people, as it enhances the acquisition of sign language 
as a first language, allowing its use to facilitate the teaching-learning process of a second language through the use 
of literacy.

Different from Lissi et al. perspective, Balieiro et al. (2014) emphasize the relevance of sign language in the 
development of bilingual literacy among deaf students. The authors explain that the use of sign language and literacy 
in the learning of a second language allows deaf students to create a dialogue between two languages/cultures in which 
they take part. Similarly, Hael (2018) agrees on the importance of sign language in terms of the understanding of relevant 
features of any language when it is learned, and that constitutes a paramount aspect in the communication of deaf and 
SHD students. In line with this, Mora (2022) emphasizes the importance of equity for future language practices and future 
educators to reach a more inclusive bilingual education in Colombia, one that meaningfully includes deaf communities.



Bilingual Literacy Among Deaf and Hard-of-Hearing Students: A Literature Review in the USA, Canada, and Colombia

147
Velasquez, A. P. and Jaramillo, S. and Montoya, J. D.  (2025) • Colomb. Appl. Linguist. J. 

Printed ISSN 0123-4641 Online ISSN 2248-7085 • January - June 2025. Vol. 27 • Issue 1 pp. 141-154.

In the context of bilingual education bilingual education for deaf and SHD students in the USA, the work of 
Easterbrooks and Dostal (2020) underscores the need to consider linguistic, neurological, and social processes 
when addressing the unique needs of deaf and SHD in the USA. The authors advocate for the concept of 
malleability in literacy instruction —defined as the adaptability and responsiveness of teaching methods, materials, 
and strategies to the diverse needs of deaf and hard-of-hearing (DHH) students. This approach includes instructional 
strategies, curriculum materials, assessment, collaboration with families, technology integration, peer interaction, and 
professional development. 

Furthermore, the works of Marschark et al. (2014) and Knoors et al. (2019) highlight the crucial role of bilingual 
deaf education in fostering the educational, professional, and social skills of deaf and SHD students. Both studies 
discuss bimodal bilingual education for deaf students and bilingual deaf education as innovative and necessary 
approaches that incorporate sign language and spoken language, providing a comprehensive framework for language 
development and communication. Marschark et al. (2014) explain that these models recognize the unique needs 
of deaf learners by allowing them to access information and express themselves through multiple modalities and 
linguistic resources, fostering greater linguistic flexibility. According to Knoors et al. (2019), in a bimodal bilingual 
setting, educators utilize sign language as the primary language of instruction while simultaneously integrating 
spoken language, often through strategies such as simultaneous communication or the use of visual aids. The 
inclusion of bimodal and bilingual deaf education facilitates language development in both modalities and supports 
cognitive development and academic achievement promoting inclusivity, as it prepares deaf students to engage 
effectively in deaf and hearing communities while empowering them to navigate various social contexts and enhance 
their overall educational experience.

The Role of Sign Language in Bilingual Deaf Education  
Although the acquisition of a second language among deaf learners could be perceived differently than among hearing 
population, the terms “bilingualism” and “bilingual education” play an important role in deaf education theories and 
practices. According to Berent et al. (2007) for deaf people, bilingualism implies the use of sign language and the 
knowledge of the written language used by most of the people around them. This second language is learned in a 
written or spoken form, depending on the level of their deafness. Consequently, bilingual deaf education implies the 
teaching of a second language, which is usually the first language of the hearing community around them (Sousa 
(2014)).

Sousa (2014) agrees on the importance of sign language in teaching deaf students an additional language. 
Similarly, through the analysis of different teaching practices of English for the deaf by a teacher-researcher in 
specific classroom contexts, we conclude that sign language plays a pivotal role in educational processes conducted 
with deaf population, as it is becomes the main mediator between teaching and learning. Furthermore, the author 
concludes that the articulation between the bilingual approach to deaf education and literacy contributes significantly 
to the learning of written English by deaf people. Moreover, according to Perez-Toledo et al. (2020), the use of sign 
language in bilingual deaf education practices allows students to create a dialogue between two languages/cultures 
that are present in all spheres of human activity in which they take part.  

Additionally, for Hael (2018), implementing sign language in bilingual deaf education allows for an understanding 
of relevant features of any language when it is learned. After exploring different theories about the reading processes 
in deaf people, their constraints, advances, and educational practices, the author concluded that sign language 
should be the vehicle through which the L2 is taught, since it tends to facilitate the understanding of vocabulary, 
the explanation of concepts or the comparison between grammatical structures of both languages. Thus, sign 
language not only facilitates deaf students’ learning process, but also allows them to create a dialogue with the 
hearing community and their culture, which expands their opportunities for personal and academic growth. Finally, 
the study of González-Reyes et al., (2021) concludes that the use of sign language is fundamental in the process 
of learning a new language, particularly, the English language. In other words, sign language is essential for the 
learning process of Spanish, second language, and English as the third language. 
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 Sociocultural Implications of Learning a Second Language for deaf and SHD. 
Another relevant theme identified in the review here presented relates to the sociocultural implications in the learning 
of a second language. According to UNESCO (2017), there is a continuum process in language learning that enables 
individuals “to achieve their goals, to develop their knowledge and potential, and to participate fully in their community 
and wider society” (UNESCO, 2017, para. 1). 

Fernandes and Moreira (2017) argue some sociocultural aspects of deaf communities. Their study analyzed how 
deaf and SHD perceive the world through a visual-gestural medium and how this influences their social conditions. 
Deaf communities are minority heterogeneous groups in which they advocate their beliefs, customs, opinions, and 
their language.  

Being bilingual is a socio-communicative construction that allocates a set of conditions and strategies that 
provide different ways of communicating with the world (Salazar-Mateus, 2018). It is here where literacy takes 
advantage of deaf communities. In fact, some of the documents reviewed from the databases and journals present 
what literacy implies for deaf communities in their socio-cultural dimension. For instance, Balieiro et al. (2014) 
explain that deaf communities take part in the different spheres of human activity, in linguistic social practices in two 
languages, without reducing it to a written ability but being competent to participate in a form of discussion of the 
literate culture. However, the participation of deaf communities in the socio-cultural and political sphere is still not 
significant. This participation is only possible if verbal interactions are in sign language, helping deaf people to better 
integrate themselves in the social context.  

The study conducted by Herrera and Calderon (2019) describes similar ideas. In their research, the authors 
delve into how pedagogical practices are changing, as  educational responses emerge to embrace the cultural 
and linguistic diversity within deaf individuals, whose first language is the Chilean Sign Language. It is crucial to 
highlight that each local sign language is embedded with unique cultural aspects that distinguish it from others. In 
this sense, the teaching of Spanish from this bilingual approach seeks to provide social responses to the learning 
needs of the deaf as bilingual students, through educational proposals that consider the individual characteristics 
and social practices of the population. Their conclusions underscore that interculturality tries to break with the 
hegemonic history of a dominant culture and other subordinate ones, reinforcing traditionally excluded identities 
to build a coexistence of respect and legitimacy among all groups in society.  

Constraints in the Educational System for the Development of Literacy in Deaf and SHD. 
Through this literature review, it was found that deaf students and those with specific hearing disabilities (SHD) face 
significant challenges when accessing educational opportunities. For instance, the study by Herrera Fernández 
(2022) presents the experiences of a collaborative effort involving both deaf and hearing individuals in Chile who 
are actively working to ensure the linguistic rights of deaf people in all areas of life. This book discusses the 
importance of including sign language in education to promote interculturalism and bilingualism. It underscores 
that bilingual education programs should be established to facilitate proficiency in sign language and Spanish, 
allowing students to navigate different cultural contexts effectively. However, deaf students and SHD often feel 
isolated in the educational settings, as the Chilean educational system has been primarily designed for the 
hearing community and many teachers lack the necessary training to effectively support SHD students. Herrera 
Fernández (2022) further highlights the importance of connecting the deaf and hearing communities to support 
one another.

The author presents some strategies to address the challenges posed by the Chilean educational system. She 
states that incorporating culturally relevant materials reflecting the experiences and contributions of deaf communities 
enhances students’ understanding and appreciation of their own culture. Collaboration with deaf community 
members such as inviting guest speakers or organizing cultural events fosters a sense of belonging and cultural pride. 
Additionally, engaging families in the educational process and providing educators with professional development 
on bilingual teaching strategies (visual learning strategies) can create a supportive environment that encourages 
meaningful interactions among deaf and hearing peers. 
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According to Hurtado (2003), research has focused on the changes in the educational system to guarantee 
deaf students and SHD their achievement in all learning levels. However, these studies have emerged with more 
questions than answers. The author states that deaf education lacks awareness regarding the cultural identity of deaf 
people, the linguistic status of sign language within their sociolinguistic contexts, the handling that should be given to 
bilingual deaf education, and the immersion of deaf people in the Colombian national education system.  

In another study, Castillo and Florez-Martelo (2020) explore the gaps in terms of bilingual education for 
deaf and SHD in Colombia and conclude that there are several challenges in the Colombian educational system 
when addressing the needs of bilingual literacy within deaf education. Firstly, students tend to feel isolated due to 
misunderstandings or prejudices because of the lack of knowledge and understanding by teachers and peers about 
their condition, leading them to feel frustrated and excluded from the educational process. Secondly, students with 
hearing loss do not need to be the ones who always adapt to the world; the world also needs to adapt to them. 
They need the support of the hearing community, and it is essential to facilitate their communication through 
multiple strategies. Colombian education, in this regard, must become more responsive to the needs of students 
with hearing disabilities by implementing appropriate adaptations that ensure an equitable and successful learning 
process. Therefore, Colombian policies need to guarantee deaf students’ efficient bilingual education, with trained 
teachers, updated practices, and suitable environments for their successful learning process.  

Sanabria (2019) identifies several major constraints in literacy development for deaf and SHD. He argues that 
language education in Colombia continues the same paradigm using the usual method, which is based on the 
hearing sense. Moreover, he underlines an obstacle in communicating with this community despite the existence of 
a fingerspelling alphabet that enables rudimentary communication, which is that communication is impossible if the 
deaf person does not have instruction on literacy. Sanabria concludes that deaf and SHD are immersed in a society 
primarily designed for hearing people, and bilingual education continues to cater to hearing norms. In response to 
these concerns, Guerrero-Nieto and Quintero-Polo (2021) suggest the development of more critical research on 
Bilingual Education Policies, which serve as a way of improving the bilingual community, which of course involve the 
deaf community.  

In a regional context, the study of Salazar Durango (2018) presents some strategies for the inclusion of 
deaf and SHD into the higher education across Latin America. The study advocates for a paradigm shift—from 
viewing deaf individuals solely as disabled to recognizing their hidden potential is essential in appreciating the rich 
linguistic, cultural, and personal identities, that emerges from their unique language, which is often non-written 
but deeply expressive. Salazar Durango’s study proposed several strategies for the inclusion of deaf students in 
higher education, emphasizing the need for shaped access to educational opportunities that acknowledge their 
linguistic competencies through assessments in their native sign language. Additionally, the presence of qualified 
sign language interpreters is crucial. Bilingualism and biculturalism should be embraced as essential frameworks 
to enhance communication skills and facilitate interaction between deaf and hearing communities. Furthermore, 
necessary curricular adaptations can help equalize opportunities and foster supportive networks to gather experiences 
that contribute to continuous improvement.

While not focused exclusively on deaf or SHD students, the work of Pérez Castro (2022) in Mexico offers valuable 
insights into broader issues of disability and educational inclusion. Drawing on multiple contributors, the author 
discusses how institurions such as those developed by ANUIES (Asociación Nacional de Universidades e Instituciones 
de Educación Superior - National Association of Universities and Institutions of Higher Education) have worked to 
promote inclusive education in higher education.

Pérez Castro (2022) compiles the work of various authors and discusses the initiatives made by Mexican higher 
educational institutions to improve access to education for these students. The author asserts that the social model 
for inclusive education aims to include students in regular classes to foster inclusivity. For instance, she notes 
strategies such as integrating students with disabilities into regular classrooms and placing other students with 
disabilities in “special education classes,” as well as accommodating those who cannot be integrated into either 
setting.
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The book concludes that none of the educational models have been fully abandoned; instead, elements of 
each persist in both theory and practice. As such, educational inclusion a dynamic field, constantly evolving through 
epistemological and empirical shifts. A central conclusion is that much work remains to ensure that all people with 
disabilities have the opportunity to receive a quality education.

What the educational system offers to deaf and SHD students
In Colombia, the National Institute for the Deaf (INSOR) continually updates its educational policies to address the 
linguistic, social, and academic particularities of the deaf community in Colombia. Thus, INSOR (2020) recognizes 
the initial stage of children as one of the central elements for education, and they developed a methodology with the 
idea of incorporating it as a public policy for the country from early childhood to adulthood. The model places 
families and deaf children at the center, supporting early first language acquisition and strengthen their social 
environment through family involvement. (Avila, 2010).  

INSOR aims to dismantle the long-standing paradigm and belief that sign language, and a spoken language 
are mutually exclusive, a notion that historically compelled parents to choose between the two. Hence, the bilingual-
bicultural model seeks to recognize the linguistic and cognitive capabilities of deaf students, which allows them to 
develop both languages. The shift of paradigm continues to be developed by INSOR, and it is supported by many 
other studies from other countries and the deaf community of Colombia. Hence, It is crucial to develop Spanish 
skills in order to work with the bilingual-bicultural model as both languages: Spanish and sign language, enable 
students to have contact with multiple subcultures present in the various social groups, and this model encourages 
them to learn other languages such as English.  

        Some of the conditions proposed by the INSOR to achieve this goal are: 

•	 Creation of appropriate educational linguistic conditions to develop the first language. 
•	 Opportunities to learn Spanish in its written form as a second language. 
•	 Constant search for training and pedagogical processes that promote the construction of knowledge. 
•	 Guarantee for access, permanence, and success towards higher levels of education. 
•	 To realize these objectives, INSOR outlines the following key components:

•	 Parallel classrooms: This is an exclusive classroom for deaf students for each of the grades. In addition to 
this, in each of the classrooms, there are their respective teachers, either deaf or hearing, as well as support 
teachers if they are needed. This classroom has different linguistic and curricular challenges since those 
operate in a hearing institution and these serve as scenarios that promote the acquisition and learning of sign 
language in a natural and direct way. 

•	 Bilingual teachers: Educators in these roles must demonstrate full proficiency of sign language and other 
languages. He or she is responsible for the design, implementation and evaluation of bilingual pedagogical 
processes for deaf students according to their age. 

•	 Teachers of Spanish as a Second Language: These professionals—either deaf or hearing—are trained 
in language education, with expertise in Spanish grammar and pragmatics.  They also knows bilingual-
bicultural education for the deaf and who in turn has a good level of proficiency in sign language. 

Conclusions  

The purpose of this revision of literature was to examine the panorama of bilingual literacy development in deaf 
and SHD in the USA, Canada, and Latin America. Data from 52 research sources—including academic studies, 
governmental reports, and institutional websites—suggest that bilingual literacy is a recognized aspect of the deaf 
community in these regions. The studies and governmental documents consistently highlight the importance of using 
sign language. However, there are notable differences between the strategies and teaching methodologies employed 
in Latin America compared to those in the USA and Canada.
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For instance, among the nineteen documents reviewed from the USA and Canada, seven (Evans, 2004; Enns, 
2006; Enns & McQuarrie, 2021; Cheung et al., 2013; Corina et al., 2014; Mayer, 2009; McQuarrie & Parrila, 2014) 
focus on teaching phonological, spelling, and orthographic elements aligned with the hearing community, while only 
three books (Marschark et al., 2014; Knoors et al., 2019; Easterbrooks & Dostal, 2021) address the bicultural and 
social contexts of deaf individuals in the process of learning an additional language. The remaining nine documents 
and websites offer conceptual discussions of the literacy development process for deaf individuals and SHD, along 
with selected instructional strategies. Conversely, the 33 Latin American research, websites, and governmental 
documents reviewed emphasize social factors, including the social context of deaf individuals and SHD, as well as 
bilingual strategies that positively contribute to their literacy development in sign language and additional languages, 
such as Spanish and English.

Based on the findings discussed above, it is possible to conclude that bilingual literacy development for the deaf 
community is recognized across all three regions, indicating a growing awareness of the need for inclusive educational 
practices. However, the studies and documents reviewed in this literature review suggest a pressing need for the 
inclusion of bicultural and bilingual deaf education, as well as consideration of social contexts in the USA, Canada, and 
Latin America, which highlights the unique experiences of deaf and SHD students in these regions.

Additionally, the educational strategies and methodologies employed in Latin America differ significantly 
from those in the USA and Canada. While research on the latter primarily emphasizes phonological, spelling, and 
orthographic skills aligned with hearing community standards, Latin American studies focus more on the social 
contexts and bilingual strategies that enhance literacy in sign language and additional languages. Therefore, this 
revision of literature underscores the importance of integrating social factors and the lived experiences of deaf 
individuals into literacy education to foster a more inclusive and effective learning environment.

Furthermore, the result of the search demonstrates that the use of a sharing code allows deaf to communicate 
with their hearing peers, which determines that they will develop a high level of autonomy during their interactions 
and another means of communication as Rusell (2018) considers. The author states that the learning of an additional 
language by deaf and SHD students has a wide impact in their lives since it establishes authentic communicative 
interactions and carries out the construction of knowledge with hearing people, overcoming communication 
barriers with their family, academic, and social fields. Likewise, we recognize that they can establish effective 
communication with hearing people with some particularities; nevertheless, as exposed by Lissi et al. (2012), 
what really allows deaf people active participation and accessibility in society is the learning of an additional 
language or the development of literacy in the language of the community around them.

Another conclusion drawn from this research is that in Colombia and Latin America, it is necessary to continue 
developing studies about the teaching of sign language and English as an additional language for the deaf 
community. Only four documents out of 52 documents reviewed in this search addressed the teaching of English 
for deaf students, something that shows the urgent need for further studies in the ELT field. The studies of Cardona 
(2011); Baliero (2014); Sanabria (2019) and González-Reyes et al. (2021) underscore that the methodologies used 
and the training for teachers in public schools do not suffice the needs of students in bilingual deaf education and 
that there is lack of research that describes how deaf students learn an additional language: English in this case. No 
matter how interested the deaf community is in learning an additional language like English, there are not enough 
teachers prepared for supporting students’ literacy development.  However, there is hope in all this process, some 
universities in Colombia are training future educators in Colombian Sign Language. 

Finally, this study contributes to the current research about the teaching of additional languages to deaf people 
through literacy. It provides a general idea on how bilingual literacy is developed, and its importance for inclusive 
education in bilingual environments. Additionally, this paper sheds light on the initiatives that have been implemented 
with deaf students and opens the doors for further research in bilingual literacy with deaf students in the USA, 
Canada, and Latin America—recognizing them as a community with their own culture and identity.  

 



152
Velasquez, A. P. and Jaramillo, S. and Montoya, J. D.  (2025) • Colomb. Appl. Linguist. J. 

Printed ISSN 0123-4641 Online ISSN 2248-7085 • January - June 2025. Vol. 27 • Issue 1 pp. 141-154.

References 

American University School of Education. (2020). What Is Holistic Education? Understanding the History, Methods, and Benefits. 
School of Education. https://soeonline.american.edu/blog/what-is-holistic-education/ 

Avila, O. (2010). Using EFL Internet resources as a support on the development of a blended English course designed for deaf 
university students [Master thesis, Universidad de la Sabana]. Chía, Colombia.

Balieiro, C., Bortolotti, E., & Cavalmoreti, M.J (2014). Literacy of Deaf People: Language Social Practices between Two Languages/
Cultures. Bakhtiniana: Revista de Estudos do Discurso 14(2) 131-149.  https://doi.org/10.1590/S2176-45732014000200009 

Berent, G.P., & Clymer, E.W. (2007). Professional development for Educators Teaching English for Academic Purposes to Deaf 
Students of English as a Foreign Language. PEN-International (1), 1-23. https://www.researchgate.net/publication/251749704_
Professional_Development_for_Educators_Teaching_English_for_Academic_Purposes_to_Deaf_Students_of_English_as_a_
Foreign_Language

Booth, J. (2019). How do deaf or hard of hearing children learn to read?. Blog on learning & development.https://bold.expert/
how-do-deaf-or-hard-of-hearing-children-learn-to-read/ 

Cambridge University Press. (n.d.). Upcycling. In Cambridge Dictionary. Retrieved November 21st, 2021 from https://dictionary.
cambridge.org/us/dictionary/english/upcycling 

Cardona, D. (2011). Frequent communicative practices in an English inclusive classroom with deaf and hearing students. 
[Bachelor’s thesis, Universidad Tecnológica de Pereira]. Institutional repository, Universidad Tecnológica de Pereira. http://
repositorio.utp.edu.co/dspace/ 

Castillo, R., & Florez-Martelo, L. S. (2020). Hard-of-Hearing Individuals’ narratives of Inclusion and Exclusion about their schooled 
EFL learning. HOW Journal 27(2), 31-50. https://doi.org/10.19183/how.27.2.569 

Cheung, K.,  Leung, M., & McPherson, B. (2013). Reading Strategies of Chinese Students With Severe to Profound Hearing 
Loss, The Journal of Deaf Studies and Deaf Education, 18(3), 312–328. https://doi.org/10.1093/deafed/ent013 

Corina, D., Hafer, S., & Welch, P. (2014). Phonological Awareness for American Sign Language, The Journal of Deaf Studies and 
Deaf Education, 19(4), 530–545, https://doi.org/10.1093/deafed/enu023

DANE –Departamento Administrativo Nacional de Estadística– (2005). Censo General 2005 [online document]. Retrieved from 
http://www.dane.gov.co/daneweb_V09/index.php?option=com_content&view=article&id=307&Itemid=124 

Diodato, V. (2012). Dictionary of bibliometrics. Routledge.

Domínguez, A. B. (2009). Educación para la inclusión de alumnos sordos. Revista Latinoamericana de educación inclusiva, 
3(1), 45-61. http://www.rinace.net/rlei/numeros/vol3-num1/art4.pdf 

Duque Salazar, D. M., Tangarife Loaiza, M. A. and Velásquez Hoyos, Ángela P. (2024). Interculturality in Latin American Rural 
Bilingual Education: A Systematic Literature Review. Profile: Issues in Teachers’ Professional Development, 26(2), 199–215. 
https://doi.org/10.15446/profile.v26n2.109822

Easterbrooks, S. R., & Dostal, H. M. (Eds.). (2020). The Oxford handbook of deaf studies in literacy. Oxford University Press. 
https://doi.org/10.1093/oxfordhb/9780197508268.001.0001

Enns, C. (2006). A Language and Literacy Framework for Bilingual Deaf Education. University of Manitoba.  

Enns, C., & McQuarrie, L. (2021). Language assessment: Links to literacy for deaf and hard-of-hearing bilingual learners. In S. R. 
Easterbrooks & H. M. Dostal (Eds.), The Oxford handbook of deaf studies in literacy (pp. 235–250). Oxford University Press. 

Evans. C. J. (2004). Literacy development in deaf students: case studies in bilingual teaching and learning. American annals of 
the deaf, 149(1), 17–27. https://doi.org/10.1353/aad.2004.0011 

Fernandes, S., & Moreira, L. (2017). Bilingual education policies for deaf students: contributions to academic literacy in higher 
education. Educar en Revista [online]. 127-150. https://doi.org/10.1590/0104-4060.51048 

Fundación CNSE para la Supresión de las Barreras de Comunicación. (2010). Alumnado Sordo en Secundaria. ¿Cómo Trabajar 
en el Aula? https://www.fundacioncnse.org/educa/images/pdf/alumnado-sordo-en-secundaria.pdf 

García Peñalvo, F. (2017, March 16). Revisión sistemática de literatura en los trabajos de final de máster y en las tesis doctorales 
[Seminar]. Universidad de Salamanca.

González-Reyes, N., Ibáñez-Acevedo, P., Inostroza-Araos, M.-J., and Strickland, B. (2021). Exploratory Action Research: Teaching 
EFL Vocabulary to Deaf Students through the Use of Visual Aids. Colombian Applied Linguistics Journal, 23(1), 94–116. 
https://doi.org/10.14483/22487085.16125 

https://soeonline.american.edu/blog/what-is-holistic-education/
https://doi.org/10.1590/S2176-45732014000200009
https://www.researchgate.net/publication/251749704_Professional_Development_for_Educators_Teaching_English_for_Academic_Purposes_to_Deaf_Students_of_English_as_a_Foreign_Language
https://www.researchgate.net/publication/251749704_Professional_Development_for_Educators_Teaching_English_for_Academic_Purposes_to_Deaf_Students_of_English_as_a_Foreign_Language
https://www.researchgate.net/publication/251749704_Professional_Development_for_Educators_Teaching_English_for_Academic_Purposes_to_Deaf_Students_of_English_as_a_Foreign_Language
https://bold.expert/how-do-deaf-or-hard-of-hearing-children-learn-to-read/
https://bold.expert/how-do-deaf-or-hard-of-hearing-children-learn-to-read/
https://dictionary.cambridge.org/us/dictionary/english/upcycling
https://dictionary.cambridge.org/us/dictionary/english/upcycling
http://repositorio.utp.edu.co/dspace/
http://repositorio.utp.edu.co/dspace/
https://doi.org/10.19183/how.27.2.569
https://doi.org/10.1093/deafed/ent013
https://doi.org/10.1093/deafed/enu023
http://www.dane.gov.co/daneweb_V09/index.php?option=com_content&view=article&id=307&Itemid=124
http://www.rinace.net/rlei/numeros/vol3-num1/art4.pdf
https://doi.org/10.15446/profile.v26n2.109822
https://doi.org/10.1093/oxfordhb/9780197508268.001.0001
https://doi.org/10.1353/aad.2004.0011
https://doi.org/10.1590/0104-4060.51048
https://www.fundacioncnse.org/educa/images/pdf/alumnado-sordo-en-secundaria.pdf
https://doi.org/10.14483/22487085.16125


Bilingual Literacy Among Deaf and Hard-of-Hearing Students: A Literature Review in the USA, Canada, and Colombia

153
Velasquez, A. P. and Jaramillo, S. and Montoya, J. D.  (2025) • Colomb. Appl. Linguist. J. 

Printed ISSN 0123-4641 Online ISSN 2248-7085 • January - June 2025. Vol. 27 • Issue 1 pp. 141-154.

Guerrero-Nieto C. H., & Quintero-Polo Álvaro H. (2021). Emergence and Development of a Research Area in Language Education 
Policies: Our Contribution to Setting the Grounds for a Local Perspective on Policy making . HOW Journal, 28(3), 119-133. 
https://doi.org/10.19183/how.28.3.677 

Hael, V. (2018). Deaf People Reading in Bilingual Contexts in Spanish Speaking Countries, Rev. latinoam. educ. inclusiva, 12(2), 
79-96. http://dx.doi.org/10.4067/S0718-73782018000200079 

Herrera F. V., & Calderón, V. (2019). Prácticas Pedagógicas y Transformaciones Sociales. Interculturalidad y Bilingüismo en la 
Educación de Sordos. Revista latinoamericana de educación inclusiva, 13(1), 73-88. http://dx.doi.org/10.4067/S0718-
73782019000100073 

Herrera Fernández, V. (2022). Educación y lengua de señas chilena: Desde la experiencia sorda de la interculturalidad y el 
bilingüismo. RIL Editores

Hiddinga, A., & Crasborn, O. (2011). Signed languages and globalization. Language in Society, 40(4), 483-505. https://doi.
org/10.1017/S0047404511000480

Holzstein, L. (2015). Proceso de Alfabetización. Revista Internacional de Apoyo a la Inclusión, Logopedia, Sociedad y 
Multiculturalidad, 1(3). ISSN: 2387-0907 https://revistaselectronicas.ujaen.es/index.php/riai/article/view/4161/3386 

Hurtado, A. (2003). Entre la integración y la diferenciación: La lucha por la reivindicación de los sordos como comunidad 
lingüística en Colombia. [Bachelor’s thesis, Universidad de los Andes]  

INSOR (2009). La Enseñanza de una Lengua Escrita como Segunda Lengua en la Básica Primaria. Una experiencia desde el 
PEBBI.  

INSOR. (2020). Caracterización de Ciudadanos, Usuarios, y Grupos de Interés. https://www.insor.gov.co/home/descargar/
Caracterizacio%CC%81n-Ciudadanos-2020.pdf  

Islas, L. (2012). La Importancia del Manejo de la Lengua de Señas Mexicana de parte de las Madres Oyentes, en el Aprendizaje 
de sus Hijos Sordos. [Mater’s thesis, Tecnológico de Monterrey]. Institutional repository, Tecnológico de Monterrey http://hdl.
handle.net/11285/571787  

Knoors, H., Brons, M., & Marschark, M. (Eds.). (2019). Deaf education beyond the Western world: Context, challenges, and 
prospects. Oxford University Press. https://doi.org/10.1093/acprof:oso/9780199371815.001.0001

León Corredor, O., & Calderón, D. (2010). Bilingualism of Colombian Deaf Children in the Teaching-Learning of Mathematics in 
the First Year of Elementary School. Colombian Applied Linguistics Journal, 12(2), 9-24.  

Lissi, M. Svartholm, K., & M, Gonzales (2011). The Bilingual Approach to Deaf Education: Implications for teaching and learning 
written language. Estudios pedagógicos (Valdivia) 38(2), 299-320. http://revistas.uach.cl/index.php/estped/article/view/2843  

Macchi, M., Veinberg, S., & Zgryzek, S. (2005). La Alfabetización Temprana en los Niños Sordos. Buenos Aires: Editorial 
Novedades Educativas. 

Macías, V. (2018). Adquisición y Fortalecimiento de la Lengua de Señas Colombiana en Niños Sordos de Preescolar del Colegio 
Pablo de Tarso IED por medio de la Narrativa Visual. [Master’s thesis, Universidad Distrital Francisco José de Caldas] 
Institutional repository, Universidad Distrital Francisco José de Caldas https://repository.udistrital.edu.co/ 

Marschark, M., Tang, G., & Knoors, H. (Eds.). (2014). Bilingualism and bilingual deaf education. Oxford University Press. https://
doi.org/10.1093/acprof:oso/9780199371815.001.0001

Mayer, C. (2009). Issues in Second Language Literacy Education with Learners Who are Deaf, International Journal of Bilingual 
Education and Bilingualism 12(3) 325-334. https://doi.org/10.1080/13670050802153368

McQuarrie, L., & Parrila, R. (2014). Literacy and linguistic development in bilingual deaf children: implications of the “and” for 
phonological processing. American annals of the deaf, 159(4), 372–384. https://doi.org/10.1353/aad.2014.0034 

Molina, M. C. (2020). Lectoescritura en inglés para estudiantes sordos. Educación y Educadores 23(4), 596-610. https://doi.
org/10.5294/edu.2020.23.4.3 

Mora, R. A. (2022). Toward More Equitable Language Learning and Teaching Frameworks For Our ELT Community: Moving from 
EFL to ECL to CE. GIST – Education and Learning Research Journal, 24, 25–42. https://doi.org/10.26817/16925777.1137 

Musyoka, M. (2021). Deaf Education and Challenges for Bilingual/Multilingual Students. Information Science Reference.  

Navarro, C. (2004). La conexión lectura-escritura en la enseñanza de las lenguas extranjeras. Revista Educación, 29(2) 197-
205. https://www.redalyc.org/comocitar.oa?id=44029212

Perez Toledo, V., Munoz Vilugrón, K., & Chávez, K. J. (2020). Sign Language Interpreter or Facilitator?: An Experience in the 
Chilean Educational Context. Íkala, Revista De Lenguaje Y Cultura, 25(3), 679–693. https://doi.org/10.17533/udea.ikala.
v25n03a06

https://doi.org/10.19183/how.28.3.677
http://dx.doi.org/10.4067/S0718-73782018000200079
https://dx.doi.org/10.4067/S0718-73782019000100073
http://dx.doi.org/10.4067/S0718-73782019000100073
http://dx.doi.org/10.4067/S0718-73782019000100073
https://doi.org/10.1017/S0047404511000480
https://doi.org/10.1017/S0047404511000480
https://revistaselectronicas.ujaen.es/index.php/riai/article/view/4161/3386
https://www.insor.gov.co/home/descargar/Caracterizacio%CC%81n-Ciudadanos-2020.pdf
https://www.insor.gov.co/home/descargar/Caracterizacio%CC%81n-Ciudadanos-2020.pdf
http://hdl.handle.net/11285/571787
http://hdl.handle.net/11285/571787
https://doi.org/10.1093/acprof:oso/9780199371815.001.0001
http://revistas.uach.cl/index.php/estped/article/view/2843
https://repository.udistrital.edu.co/
https://doi.org/10.1093/acprof:oso/9780199371815.001.0001
https://doi.org/10.1093/acprof:oso/9780199371815.001.0001
https://doi.org/10.1080/13670050802153368
https://doi.org/10.1353/aad.2014.0034
https://doi.org/10.5294/edu.2020.23.4.3
https://doi.org/10.5294/edu.2020.23.4.3
https://doi.org/10.26817/16925777.1137
https://www.redalyc.org/comocitar.oa?id=44029212
https://doi.org/10.17533/udea.ikala.v25n03a06
https://doi.org/10.17533/udea.ikala.v25n03a06


154
Velasquez, A. P. and Jaramillo, S. and Montoya, J. D.  (2025) • Colomb. Appl. Linguist. J. 

Printed ISSN 0123-4641 Online ISSN 2248-7085 • January - June 2025. Vol. 27 • Issue 1 pp. 141-154.

Pérez‑Castro, J. (Coord.). (2022). El derecho a la educación de las personas con discapacidad. Instituto de Investigaciones sobre la 
Universidad y la Educación, Universidad Nacional Autónoma de México. https://doi.org/10.22201/iisue.9786073063388e.2022

Rusell, G. (2018). De la alfabetización inicial a la alfabetización académica. Un modelo integral para las trayectorias educativas de 
los estudiantes Sordos. Traslaciones. Revista Latinoamericana De Lectura Y Escritura, 5(9), 62–91. https://revistas.uncu.
edu.ar/ojs/index.php/traslaciones/article/view/1312 

Salazar Durango, M. Á. (2018). Estrategias para la inclusión de estudiantes sordos en la educación superior latinoamericana 
[Strategies for the inclusion of deaf students in Latin American higher education]. Ratio Juris, 13(26), 193–214. https://doi.
org/10.24142/raju.v13n26a9

Salazar-Mateus, S. (2018). Colombian Sign Language and games employed in the English Learning Process of Deaf People: A 
Challenging Experience. [Unpublished master’s tesis, Universidad de La Sábana].   

Sanabria, L. (2019). Deaf students and spoken languages. [Bachelor’s thesis, Universidad Tecnológica de Pereira] Institutional 
repository, Universidad Tecnológica de Pereira http://repositorio.utp.edu.co/dspace/ 

Sánchez, C. (2009). ¿Qué leen los sordos? Cultura sorda. https://cultura-sorda.org/que-leen-los-sordos/ 

Scott, J. (2018, 18th July). Developing language and literacy skills using a bilingual approach to deaf education [Main Plenary]. 
Twenty-Fith Annual SSSR Meeting. Georgia State University. https://www.triplesr.org/developing-language-and-literacy-skills-
using-bilingual-approach-deaf-education 

Siddaway, A. P., Wood, A. M., &amp; Hedges, L. V. (2019). How to do a systematic review: A best practice guide for conducting 
and reporting narrative reviews, meta-analyses, and meta-syntheses. Annual Review of Psychology, 70, 747–770. https://
doi.org/10.1146/annurev-psych-010418-102803

Sistema Único de Información Normativa (2005). Ley 982 de 2005 Por la cual se establecen normas tendientes a la equiparación 
de oportunidades para las personas sordas y sordociegas y se dictan otras disposiciones. 9 de Agosto de 2005. D.O. No. 
45995. https://www.suin-juriscol.gov.co/viewDocument.asp?ruta=Leyes/1672199 

Sousa, A. (2014). Reflections on the teaching practices of an English teacher for the deaf: Brazilian sign language as a mediator 
of the teaching/learning process. Revista Brasileira de Linguística Aplicada 14(4) 1015-1044. https://doi.org/10.1590/1984-
639820145706 

Swanwick, R. (2016). Deaf children’s bimodal bilingualism and education. Language Teaching, 49(1), 1-34. https://doi.
org/10.1017/S0261444815000348

Tomlinson, B. (2008). English Language Learning Materials: A Critical Review. Bloomsbury Collections.  

UNESCO (2017). Guidelines for inclusión: Ensuring Access to Education for All. UNESCO.https://unesdoc.unesco.org/
ark:/48223/pf0000140224.locale=es  

Usma Wilches, J. A. (2009). Education and Language Policy in Colombia: Exploring Processes of Inclusion, Exclusion, and 
Stratification in Times of Global Reform. Profile: Issues in Teachers’ Professional Development, 11(1), 123–141. Retrieved 
from https://revistas.unal.edu.co/index.php/profile/article/view/10551 

Valencia-Méndez, D. L. (2022). Texts Written in Spanish as a Second Language by Deaf Bilingual Students: A Systemic-Functional 
Linguistics Analysis. Íkala, Revista De Lenguaje Y Cultura, 27(1), 13–30. https://doi.org/10.17533/udea.ikala.v27n1a01 

https://creativecommons.org/licenses/by-nc-nd/4.0/
https://doi.org/10.22201/iisue.9786073063388e.2022
https://revistas.uncu.edu.ar/ojs/index.php/traslaciones/article/view/1312
https://revistas.uncu.edu.ar/ojs/index.php/traslaciones/article/view/1312
https://doi.org/10.24142/raju.v13n26a9
https://doi.org/10.24142/raju.v13n26a9
http://repositorio.utp.edu.co/dspace/
https://cultura-sorda.org/que-leen-los-sordos/
https://www.triplesr.org/developing-language-and-literacy-skills-using-bilingual-approach-deaf-education
https://www.triplesr.org/developing-language-and-literacy-skills-using-bilingual-approach-deaf-education
https://doi.org/10.1146/annurev-psych-010418-102803
https://doi.org/10.1146/annurev-psych-010418-102803
https://www.suin-juriscol.gov.co/viewDocument.asp?ruta=Leyes/1672199
https://doi.org/10.1590/1984-639820145706
https://doi.org/10.1590/1984-639820145706
https://doi.org/10.1017/S0261444815000348
https://doi.org/10.1017/S0261444815000348
https://unesdoc.unesco.org/ark:/48223/pf0000140224.locale=es
https://unesdoc.unesco.org/ark:/48223/pf0000140224.locale=es
https://revistas.unal.edu.co/index.php/profile/article/view/10551
https://doi.org/10.17533/udea.ikala.v27n1a01

